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SV LLABUS

Introduction

The two year B.Ed syllabus for pedagogy of Odia/Hindi/Bengali language has been
designed in the light of the new approaches and regulations of NCTE 2014. The course
expects the teacher to look at school education in a holistic manner. The present syllabus
for Odia/Hindi/Bengali language teaching and learning has been designed keeping in
view the linguistic, cultural and social diversity of our country. As per the shift in how
NCTE envisaged teacher has been viewed as a facilitator to help learners construct their
knowledge and enhance creativity. The teacher should be able to participate
meaningfully to transact the syllabus and textbooks effectively along with teaching-
learning materials. Therefore, it is envisaged that the teacher is well versed not only with
the subject content but also with the pedagogy of learning.

Objectives

The course will enable the student teachers to;

1 Understand the different roles of language

1 Understand the use of language in context such as grammar and vocabulary;

1 Identify methods, approaches and materials for teaching English at various levels in
the Indian context;

1 Develop activities and tasks for learners including audio-video materials, ICT and
Internet

[1 Understand the process of language assessment

Unit I: Language and Linguistic Behavior

[1 Language as a system : symbols and levels (substance, forms and context) of
language

1 Importance, nature and functions of language

[1 Linguistic behaviour with reference to language skills — types (receptive Vs.
productive; input vs. output) and their independence and interdependence

[ First Language(Natural/Native/MT): Meaning, Importance and characteristic

(1 Linguistic structure and aspects of First language(Odia/Hindi/Bengali) -
phonological, morphological, syntactic and semantic.

Unit 11: Acquisition and Learning of First Language

(1 Difference between language acquisition and language learning: Difference between
first language acquisition and learning with reference to their meaning and process.

[1 Approaches/Theories of First Language Acquisition(FLA): Behaviourist(Watson &
Skinner), Nativist/Mentalist(N.Chomsky) and Social Interactionist(Piaget & VVygotsky)
[1 Factors influencing FLA: Age, Language input, Language anxiety, Language
aptitude, Language ego & motivation.

[J Language input rich classroom environment facilitating language acquisition and
language learning

Unit 111: Odia/Hindi/Bengali as First Language in School Curriculum
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1 Policies and provisions relating to languages: Article 343-351,350A; NPE-1968,
NPE-1986; POA 1992; National Curriculum Framework-2005.

(1 Importance and place of first language at different stages in school curriculum:
compulsory subject, medium of instruction and examination etc.

[1 Objectives of teaching first language at elementary and secondary levels with
reference to NCF 2005.

[1 Current challenges of teaching — learning first language in schools: multi-lingual
context, language background of the learners, syllabus and textbooks, classroom
transaction mode and teacher quality.

Unit IV: Developing language skills in First Language (Odia/Hindi/Bengali):
Listening and Speaking

(1 Listening: Sub skills and types

[1 Speaking: Sub skills and forms

(1 Activities for developing listening and speaking skills: storytelling, dialogues,
situational conversations, role plays, simulations, speech, games, contexts etc.

[1 Materials and resource support: language laboratories, pictures, authentic materials,
multi-media resource etc.

[ Facilitating integration of listening and speaking skills while using first language in
real life situations

Unit V: Developing Language Skills in First Language (Odia/Hindi/Bengali):
Reading and Writing

1 Reading: Sub skills; kinds — reading aloud and silent reading, extensive and intensive
1 Study skills: meaning, strategies for developing study skills — use of thesauruses,
dictionary, encyclopedia etc.

[1 Writing: Mechanics of writing, methods of teaching writing at elementary and
secondary levels

1 Formal and Informal writing: creative writing (short story, poem), reflective writing
(essay, articles), letter, diary, notices, reports, dialogue, speech etc.

[ Facilitating reading and writing skills

Suggested Activities

(] Prepare a questionnaire, interview ten people and write a report on ‘English Language
in India’.

(1 Prepare activities for listening, speaking for different levels.

[1 Prepare activities for reading and writing for different levels.

[ Prepare a report on the challenges faced by the teachers and the learners in the
teaching-learning process.

[J Visit 5 schools in the neighbourhood and prepare a report on the three language
formula being implemented in the schools.

[ Do a comparative study of positive features and weaknesses of different methods and
approaches to language learning.

[J Keeping in view the needs of he children with special needs prepare two activities for
English teachers.



(1 Prepare 4 activities keeping in view ‘Constructivism in a Language Classroom’.

(1 National Curriculum Framework 2005, Position Paper, National Focus Group on
Teaching of Indian languages, NCERT, 2006.

1 The Right of Children to Free and Compulsory Education Act-2009, The Gazette of
India, 2009.

01 Brumfit. C (1984); Communicative methods in Language Teaching; Cambridge
University press: Cambridge.

1 Continuous Comprehensive Evaluation — Exemplar Package for Upper Primary Stage
in language, National Council of Educational Research and Training, New Delhi 2015

1 Cummins, J. and Swain, M. 1986. Bilingualism in Education. London: Longman.

1 Krashen, Stephen. 1989. We acquire vocabulary and spelling by reading: Additional
evidence for the input hypothesis. Modern Language Journal 73:4. Pp. 440-64.

() Kumar, Krishna, 2011. The Child’s Language and the Teacher, a Handbook, New
Delhi, National Book trust India,.

(1 Techniques and Principles in Language Teaching — Diane Larsen — Freeman: Oxford
University Press

1 S.K.Kochhar (1990).Teaching of Mother Tongue,Sterlinhg ,New Delhi

Odia

Ryburn,W.M.Teaching of Mother Tongue,Falmer Press

Palmer, H,R.Principlesiof Language teaching

Nayak,B;Mohanty,J:OdiyaBhasa O SahityaraBhitibhumi O ShikshyadanPadhati
Pattnaik,D.P.Mother tongue and Destiny

Pattnaik,D.P. OdiyaBhasa O BhasaBigyanMohapatra,B.P.MatrubhasaOdiya

Hindi

Diwedy,K.D.(1991).BhasaVigyan and
BhasaShastra,ViswaVidyalayaPrakashan,Varanasi

National Curriculum Framework-2005, Position Paper on Examination Reforms,
N.C.E.R.T, New Delhi

Pandey, R.S (1984).Hindi Shikshyan,VinodPustakMandir,Agra

Pattnaik, D.P (1981).Multi lingualism and Mother Tongue Education, OUP,Delhi
Srivastav, R.N (1992).BhasaShikshan, VVaniPrakasan,New Delhi

Bengali Mishra,S.MatrubhasaSikhyanPrasanga, PrabhuPrakasan, Calcutta

CPS 2: Pedagogy of Language (English) (Part—1)

Introduction

The two year B.Ed syllabus for pedagogy of English language has been designed in the
light of the new approaches and regulations of NCTE 2014. The course expects the
teacher to look at school education in a holistic manner. The present syllabus for English
language teaching and learning has been designed keeping in view the linguistic,
cultural and social diversity of our country. It is important that English language
teaching and learning is not situated in an entirely western framework, but rather is
taught through a contextually rich local perspective. English needs to be learned in the
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multilingual context and not in isolation. As per the shift in how NCTE envisaged
teacher has been viewed as a facilitator to help learners construct their knowledge and
enhance creativity. The teacher should be able to participate meaningfully to transact the
syllabus and textbooks effectively along with teaching-learning materials. Therefore, it
is envisaged that the teacher is well versed not only with the subject content but also
with the pedagogy of learning.

Objectives

The course will enable the student teachers to;

1 Understand the different roles of language

1 Understand the use of language in context such as grammar and vocabulary

1 Identify methods, approaches and materials for teaching English at various levels in
the Indian context

1 Develop activities and tasks for learners including audio-video materials, ICT and
Internet

[1 Understand the process of language assessment

Unit I: Language and Linguistic Behavior

[1 Language as a system : symbols and levels (substance, forms and context) of
language

1 Importance, nature and functions of language

[0 Linguistic behaviour with reference to language skills — types (receptive Vs.
productive; input vs. output) and their independence and interdependence

[ Factors affecting language skills in L2

[ Linguistic structure and aspects of English language — phonological, morphological,
syntactic and semantic.

Unit I1: Acquisition and Learning of Second Language

[1 Difference between language acquisition and language learning

[1 Psychology of language acquisition and learning — behaviouristic, cognitive and
constructivist views.

(1 Language acquisition and language learning in L2- meaning and process

[J Language context and input rich classroom environment facilitating language
acquisition and language learning

) Challenges of teaching — learning of L2 in Indian context.

Unit 111: English as L2 in School Curriculum

[1 Policies and provisions relating to languages: Article 343-351,350A; NPE-1968,
NPE-1986; POA 1992; National Curriculum Framework-2005.

1 Importance of English language in India and the world today. Official language,
language of judiciary, trade and commerce, press and media, communication, link
language (national and international), library language, passport for employment,
language of ICT etc.

1 Importance and place of English in school curriculum: compulsory subject, medium
of instruction and examination etc.



1 Objectives of teaching English at elementary and secondary levels with reference to
NCF 2005.

1 Current challenges of teaching — learning English in schools: multi-lingual context,
language background of the learners, syllabus and textbooks, classroom transaction
mode and teacher quality.

Unit IV: Developing Language Skills in English: Listening and Speaking

(1 Listening: Sub skills and types

[1 Speaking: Sub skills and forms

(1 Activities for developing listening and speaking skills: storytelling, dialogues,
situational conversations, role plays, simulations, speech, games, contexts etc.

1 Materials and resource support: language laboratories, pictures, authentic materials,
multi-media resource etc.

[ Facilitating integration of listening and speaking skills while using English in real life
situations

Unit V: Developing Language Skills in English: Reading and Writing

[1 Reading: Sub skills; kinds — reading aloud and silent reading, extensive and intensive

1 Study skills: meaning, strategies for developing study skills — use of thesauruses,
dictionary, encyclopedia etc.

[1 Writing: Mechanics of writing, methods of teaching writing at elementary and
secondary levels

1 Formal and Informal writing: creative writing(short story, poem), reflective writing
(essay, articles), letter, diary, notices, reports, dialogue, speech, advertisement etc.

1 Reference skills and Higher order skills in reading and writing.

Suggested Activities

(1 Prepare a questionnaire, interview ten people and write a report on ‘English Language
in India’.

(1 Prepare activities for listening, speaking for different levels.

[1 Prepare activities for reading and writing for different levels.

[ Prepare a report on the challenges faced by the teachers and the learners in the
teaching-learning process.

[J Visit 5 schools in the neighbourhood and prepare a report on the three language
formula being implemented in the schools.

1 Do a comparative study of positive features and weaknesses of different methods and
approaches to language learning.

[1 Keeping in view the needs of the children with special needs prepare two activities for
English teachers.

(] Prepare 4 activities keeping in view ‘Constructivism in a Language Classroom’.

CPS 2: PEDAGOGY OF MATHEMATICS (Part-1)
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Introduction

Mathematics is considered as a basic subject at the school stage enabling the students to
acquire basic human values along with developing fundamental mathematical abilities
like computation and logical thinking. It has its utilitarian value, practical value and
disciplinary value. It contributes a lot to development of human civilization. This course
is intended to develop methods and skills of teaching Mathematics and students will
understand its importance along with contribution to the field of knowledge.

Objectives

The course will enable the student teachers to;

0 Understand the nature, scope, and values of Mathematics and its place in the school
curriculum’

o Specify comprehensively the objectives of teaching and learning Mathematics at the
secondary and higher secondary levels of school education.

o Develop long term and short term plans along with daily lesson plans for teaching and
learning mathematics at the school stage.

0 Understand different approaches and methods of teaching and learning mathematics.

0 Develop plans along with tools and procedures for conducting continuous and
comprehensive assessment of and for students’ leaning mathematics.

Unit 1:Concept and Importance of Mathematics Education

(1 Nature and Scope of Mathematics: Nature of Mathematical propositions,
Mathematical proof, structure and logic;

1 Meaning and building blocks of mathematics-undefined terms, definitions, axioms,
theorems; the nature of mathematical propositions- truth values, truth tables, Open
sentences, logically valid conclusions, use of quantifiers, implications - necessary and
sufficient conditions, a mathematical statement and its variants— converse, inverse and
contrapositive , compound propositions

[1 Values of Mathematics : Cultural , Disciplinary and Utilitarian values

1 Place of Mathematics in School Curriculum, Correlation of Mathematics with other
subjects

1 Contribution of the Indian Mathematicians, Vedic Mathematics

Unit 2: Objectives of Teaching and Learning Mathematics

) Objectives of teaching Mathematics at Secondary and Higher Secondary Levels: [As
recommended in various reports]

(1 General and Specific/ Learning Objectives of teaching Mathematics w.r.t. the
taxonomy of educational objectives (Bloolm’s Taxonomy with Anderson’s revision)

(1 Objectives of teaching and learning School Mathematics like Algebra, Geometry,
Mensuration, Trigonometry etc.

Unit 3: Planning Teaching-Learning of Mathematics

[1 Content categories in Mathematics: [Facts, Concepts, Illustrations, Generalizations
etc.]

1 Content Analysis in Mathematics, Concept mapping in Mathematics taking sample
contents from Algebra, Geometry, Trigonometry etc.

(1 Designing of learning experiences in Mathematics
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[1 Yearly plan, Unit plan, Lesson plan; Elaborating specific steps of each type of plan
Unit 4: Approaches/Methods and Assessment for Teaching and Learning
Mathematics

[1 Learning by Discovery: Nature and purpose of learning by discovery; guided
discovery strategies in teaching Mathematical concepts, Laboratory Methods;Teaching
for Understanding Proof: Proof by induction and deduction; proof by analysis and
synthesis,

(1 Problem Solving in Mathematics: Importance of problem solving in Mathematics,
Steps of problem solving in Mathematics, Problem Posing, Generating and solving real
life problems using Mathematical principles, Situation model for solving word
problems.

[1 Constructivist approaches: Self-learning and peer learning strategies, Projects and
Collaborative strategies; 5E and ICON Models.

1 Assessment of Mathematics learning: Unit test — Designing blue print, item
construction, marking schemes, Assessment for Mathematics Learning: Assignments,
Projects and portfolios in Mathematics, group and collaborative assessment in
Mathematics,

1 Non-testing methods of assessment of/for mathematics Learning: Observation of
learners in action, rating of participation in various Mathematics tasks and activities
Suggested Activities

1. Collection of the names of Mathematicians and preparation of a report about their
contribution to Mathematics.

2. Group activity for preparation of concept maps on any topic of school mathematics.

3. Development of learning activities on different topics of Mathematics (at least 5
activities on any 2 topics of Algebra,2 from Geometry and 2 from any other area.

4. Preparation of Annual, Monthly and Unit Plans for teaching-learning Mathematics.

5. Development of Lesson plans in Mathematics

6. Reflective paper on any problem of teaching and learning mathematics in a socio-
cultural context.

CPS 2 - Pedagogy of Biological Science (Part I)

Introduction

Being one of the disciplines of science, concerns and approaches of Biological Science
are almost similar to that of Science in general i.e. quest for and enhancement of
scientific enquiry. Teachers of Biological science also need to understand the nature of
the discipline and arouse curiosity among young learners about natural surroundings vis-
a-vis the entire living world. It is an established fact that concepts, theories and
principles pertaining to living organisms have evolved over a period of time and are
highly organized. Therefore, teaching-learning practices of biological sciences are
expected to address the dynamism of evolving subject knowledge along with its
organizational principles by following the strategies of scientific enquiry.

Objectives

The course will enable the student teachers to;

1 Developing insight about nature of Biological sciences and facilitate inculcation of
scientific attitude among learners



1 Nurture curiosity among learners about her/his natural surroundings and relationships
of every day’s experience with concepts of Biological sciences

(1 Appreciate that Biological science is a dynamic and expanding body of knowledge

1 Formulate appropriate and meaningful inquiry episodes, problem-solving situations
and investigatory projects, based on curriculum

1 Determining strategies of teaching-learning

Unit 1:Nature and Scope of Biological Science

1 Biological Science as a domain of scientific enquiry: Characteristics of scientific
enquiry, Nature of enquiry in Biological Science, Distinguishing characteristics of
Biological Science from other domains of scientific enquiry

(1 Scope of Biological Science for understanding the diversity of the living world, origin
of life and its evolution, environment, health and well being, sustenance of the
ecosystem vis-a-vis values and ethics.

(1 Linkages of Biological science with other branches of science and other disciplines.
Unit 2:Aims and Objectives of Teaching and Learning Biological Science

0 General and specific aims of teaching and learning Biological science in secondary
and higher secondary classes.

0 Development of knowledge and understanding of Biological facts, principles and its
application in conformity with the developmental stages of learners.

0 Acquiring skills to understand processes of studying Biology e.g. observation,
exploration, experimentation; Generalisation of observations and validation of
knowledge.

o Problem solving relating to Biological sciences; Relationship of Biology education
with environment and its sustenance.

Unit 3:Curriculum and Learning resources of Biological Science at School Stage

o0 Place of Biological Science in school curriculum (at elementary, secondary and senior
secondary levels)

o0 Selection and organisation of content in Biology (on the basis of forms of knowledge
{viz. declarative, procedural and situational}and themes)

o Analysis of school syllabus, textbooks and other printed materials in Biology
(NCERT, State) on the basis of NCF 2005 and position paper on teaching of science.

0 Learning resources in Biological Science: Preparation, collection, procurement and use
of Charts, Graphs, Bulletin Boards, and Models.ICT materials like film strips, slides,
transparencies, and open education resources.

0 Laboratory as learning resource; Preservation of Biological specimens and building
Biological museum, Science exhibitions and Science clubs. Locality and community as
learning resources

Unit 4: Approaches and Methods of Learning Biology

0 Observation: Types, importance in Bio-Science, process, recording of observation

0 Experimentation: Experimentation under controlled conditions within laboratory and
beyond laboratory situations; Process and limitations



o Problem solving: Problem identification, formulation of hypotheses, collection of data,
testing hypotheses and arriving at solution (with suitable examples from Biological
Science).

o0 Project: Situation analysis, selection of the project, preparation of the project proposal,
implementation, evaluation and reporting the project.

0 Use of ICT for self- learning and collaborative learning in learning concepts of
Biological science. Concept mapping in the major areas of Biology: the process (
inclusion of ICT facilities) and utility

Suggested Activities

1. Developing two learning resource for Biology (one including using ICT).

2. Interviewing the practitioners of Biological Science (University teachers and school
teachers) on nature and practices in biological science and preparing a report

3. Comparing the Biology text books (elementary and secondary) on the basis of
conceptual development, unifying themes and forms of knowledge. Analyze NCF 2005,
position paper on teaching of science and habitat and learning w.r.t. nature and aims of
teaching and learning of Bioscience.

EPC-1 Learning to Function as a Teacher

Introduction

Teaching is a purposeful process of facilitating learning which involves the students/
learners in an interaction to enhance their potentialities to become self-learners. The
secondary school is a crucial stage in the educational hierarchy as it prepares the learners for
higher education & also for the world of work. Teacher in the present day has to be
conversant with managing diversity and contexuality in the classroom. Hence student
teachers need orientation and reflection on different activities and strategies to be employed
during engagement with the field particularly for preparing them for the internship. Student
teachers need to be oriented on processes like critical thinking, observation, communication
and use of resources for effective functioning.

Objectives

The course will enable the student teachers to;

| Develop an ability to engage students in various activities as per the emerging demands in
the classroom.

I Develop self-confidence and skill to engage learners and meet their diverse needs.

The following process based skills essential for secondary schools to be taken up.
"I Critical thinking and reflection,

| Class room management

"I Managing diversity

I Contextualization

" | Observation

~J Communication

" Organization of group activity/project
1 Assessing learner and giving feedback

"I Facilitating learning
10



"1 Core teaching competencies:

a. Introducing the lesson

b. Questioning in the class

c. Explaining and illustrating

d. Encouraging and appreciating students (Verbal and non verbal)
e. Stimulus Variation

f. Using Blackboard /white board/ smart board

g. Using learning resources and ICT

Guidelines for Assessment: The above stated ten process-based competencies will be
practised by the student-teachers which will be observed and evaluated during the classroom
transaction.
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EPC-2 Learning to Function as a Teacher

Semester-V Credit-2
Marks-50 Contact Hours- 4hrs.
(Internal ) per week

Introduction
Teaching is a purposeful process of facilitating learning which involves the students/
learners in an interaction to enhance their potentialities to become self-learners. The
secondary school is a crucial stage in the educational hierarchy as it prepares the learners for
higher education & also for the world of work. Teacher in the present day has to be
conversant with managing diversity and contexuality in the classroom. Hence student
teachers need orientation and reflection on different activities and strategies to be employed
during engagement with the field particularly for preparing them for the internship. Student
teachers need to be oriented on processes like critical thinking, observation, communication
and use of resources for effective functioning.
Objectives
The course will enable the student teachers to;
| Develop an ability to engage students in various activities as per the emerging demands in
the classroom.
I Develop self-confidence and skill to engage learners and meet their diverse needs.
The following process based skills essential for secondary schools to be taken up.

| Content analysis

' Content organization through concept mapping

| Core teaching process: Introducing the lesson, Questioning, Explaining, illustrating with
examples,Reinforecement (Verbal and non verbal), Stimulus Variation, Using Blackboard /white
board/ smart board and using learning resources

'Use of ICT

| Critical thinking and reflection,

' Managing diversity

' Contextualization

| Organization of group activity/project
Guidelines for Assessment: The above stated process-based skills will be practised by the
student-teachers which will be observed and evaluated during the simulated classroom
transaction.The evaluation will be continious and internally assessed.
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INTERNSHIP IN TEACHER EDUCATION INSTITUTION (M.Ed.)

Credits: 4 Max. marks: 100

Duration: 3 - 4 Weeks Internal: 100

RATIONALE

The would be teacher educator needs space and time in the curriculum to realistically
understand the roles and functions expected of them by observing and analyzing the
activities performed by the teacher educators in an institutional context. They also need
opportunities to put into action the theoretical understandings about teacher preparation
gained through various courses in the curriculum. This course is designed in keeping with
the above rationale and with an intention to help students integrate theory and practice of
teacher education on the one hand and of school experiences with that of teacher education
on the other.

Course Objectives

The course is designed to enable the prospective teacher educators to

"I be acquainted with the content and organization of pre-service teacher education
curriculum, infrastructure and resources needed, and the issues and problems related to
teacher preparation

"I Involve in various activities and processes of a teacher education institution, in order to
gain an insight in to the multiple roles of a teacher educator and understand the
organizational culture.

| acquire competencies and skills required for effective transaction of the curriculum and
organization of component activities such as internship and working with the community

"I design in-service teacher professional development program/activities based on the needs
of teachers

" develop professional attitudes, values and interests needed to function as a teacher
educator

Organization

The internship will be organized in two phases of two weeks in a pre-service teacher
education institution and one week in an in-service teacher education setting. Necessary
orientation to the students of this programme and mentor teacher educators from the
respective institutions of teacher education will be provided before organizing the
internship.

Activities

Task Set 1: Pre-service Teacher Education (2 weeks)

"I Under the guidance of a mentor teacher educator, undertake planning and implementation
of learning experiences on a unit from the prescribed course in the pre-service teacher
education curriculum.

"I Plan assessment criteria/tools and evaluate the performance of student teachers on the unit
transacted.

"] Based on the acquaintance with various activities, infrastructure and resources of the
teacher education institution, prepare an institutional profile with reflections on the
experiences gained

Task Set 2: In-service Teacher Education (one week)

"I Undertake assessment of training need through an interview with practicing teachers

1 Observe and analyze an in-service teacher education programme

"I Review the TLM developed / the report of an in-service teacher education
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Evaluation and Scheme of Assessment

Evaluation of performance during internship in teacher education will be done on the basis
of assessment by institute supervisors and mentor teacher educators, and records/reports
submitted by the students. The scheme of assessment will be as follows.

Area Marks

1. Pre-service Teacher Education

"I Planning learning experiences on a unit 10

I implementation of learning experiences on a group of student teachers 25

"I evaluation of learning outcomes 10

"I Report on institutional profile and reflections 15

60 marks

2. In-service Teacher Education

1 Need Assessment 10

" Analysis of an in-service teacher education programme 20

"I Review of TLM/Programme Report 10

40 marks Total 100

"1 Observation of pedagogic practices of a teacher educator in pre-service teacher education
context

"I Professional journey of a teacher educator — a case study
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EF-3 School Internship (B.Ed) Semester-I11

Introduction:

In any professional pre-service course, the theory learnt by the student has to be tried out in
a real situation. Internship provides this opportunity and thereby complements the course. In
teacher development programmes, internship provides the opportunity where the student-
teachers can find for themselves the extent to which the methods and techniques of teaching
they have learnt during the course, are useful in classroom situation. Internship is the period
during which the student teacher stays in the school for a certain extended period, mingles
with the school community, gets the first-hand knowledge of the school situation and the
associated problems, participate in the programmes of the school, organizes new and
productive programmes for the benefit of the school. These helps in developing the right
skills, attitudes, interests and appreciation and make the best use of the expertise and
resources in the school to blossom into good teachers who could be an asset to any school.
An intern is like an apprentice working under the guidance of highly motivated and
experienced teachers of the school. For the first time he faces a cross section of the students
which is a mixture of different ability groups often having varied social backgrounds, in a
real classroom. While he will have learnt techniques of teaching for different uniform ability
groups, he will be called upon to tailor new techniques and methods to suit mixed ability
groups and this real challenge gets the best in the internee.

Objectives

The course will enable the student teachers to;

o Develop the ability to define clearly the general and specific objectives of teaching the
subject, the different units, and the individual lessons.

o Develop the ability to select units and subject matter suitable to the class, and resource
material and aids - readymade, improvised - suitable to the units.

o Develop the ability to plan the lesson effectively with an understanding of the principles of
learning and organize the subject matter suitably indicating the appropriate techniques and
aids to be used at each stage and for each purpose.

o Develop the ability to prepare the pupils adequately for each lesson and develop it in ways
most suitable to the occasion and most appropriate for realizing the objectives set forth.

o Develop the ability to motivate the pupils sufficiently and sustain their interest as well as
maintain discipline in the class.

o0 Develop the ability to adjust the programme to the varying needs interests and abilities of
the pupils, while making for maximum group progress.

0 Develop the ability, to use different methods and techniques of teaching and use them
effectively in appropriate situations.

0 Develop the ability to plan the details of the curriculum with the pupils (teacher pupil
planning) and work out resource units, spelling out the experiences, activities, aids,
techniques, etc.

o Develop the ability to develop and apply different techniques and tools for the continuous
evaluation of the achievement and progress of the pupils, taken as individuals and as a
group, especially the ability to construct and use oral, written and performance tests.

0 Develop the ability to judge the effectiveness of teaching and the success of each
programme in relation to the goals, from the participation and performances of the pupils.
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0 Develop the ability to diagnose the strengths and weaknesses and the achievements and
failures of the individual pupils, in relation to the objectives and decide, plan and organize
the reinforcement of remedial assistance needed by each.

0 Develop the ability to correlate his subject and its teaching with other subjects taught in
the class, with other activities in the school with life, so that, the education of the child
becomes an integrated programme.

o0 Develop the ability to plan, organize and guide enrichment activities and field programmes
related to the subjects taught.

o Develop the ability to plan, organize and guide various co-curricular activities, which are
considered as important constituents of a rich education for the citizens of tomorrow.

0 Develop the ability to see the school as organized center of the community and relate the
provisions and practices in the school to the needs and conditions of the pupils and of the
community.

Duration 16 Weeks

16 weeks internship shall be carried out during the third semester. The student teachers are
required to be placed in the schools selected by the Institute. The number of student teachers
to be allotted to a particular school shall be 10-12 or as decided by the institute. The institute
may appoint a senior faculty as coordinator of the entire programme, who, inter alia, would
identify and allot schools to student teachers, and maintain liaison with the schools. In
addition, a separate coordinator may be appointed for each state knowing the regional
language of the respective state.

Nomination of Mentor Teachers

The internship coordinator/s while visiting the schools for identification purposes, would
seek information about different teachers of the schools, who may be nominated as mentor
teachers. The role of the mentor teacher would be to share his/her professional experiences,
present model lessons, assess student teachers’ performance, and provide on-site guidance
and support during internship.

Identification of Supervisors

The faculty members of the institute would be allotted to different schools as supervisors
during the internship period. Along with the names of the faculty members, the
subject/subjects to be observed and the schools for observation may be written. A chart
depicting the names of the internship schools, names of student teachers, name (s) of faculty
members (supervisors), and the dates of visit shall be prepared and notified by the
coordinator every week. The supervisor shall coordinate the activities of the mentor teacher
of the school; and assess student teachers’ performance, and provide on-site guidance and
support during internship.

The institute will:

1. Provide Internship handbook to the internship schools

2. Organize orientation cum -consultation meetings with the school principals and mentors
teachers

3. Develop supplementary material for additional activities in collaboration with mentor
teachers

4. Hold fortnightly review meetings with mentor teachers

5. Hold follow -up meetings with student -teachers at regular intervals in the TEI.

6. Monitor implementation of internship including observation of practice teaching.
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7. Assess, in collaboration with school mentor -teachers, the internship performance of
student -teachers.

Student teachers shall undertake the following activities during the internship period:

I. Planning and Facilitating Teaching Learning

1 Unit/ Lesson planning

"I Classroom teaching in two school subjects

"I Lesson observation of mentor teacher and peers

| Developing and Using Teaching Learning Resources

I Integrating ICT in regular teaching

I1. Assessment, Remediation and Action Research

"I Preparation of CCE activities including unit tests

"I Preparation of diagnostic tests and identifying learning difficulties

1 Planning and executing remediation

I Conducting action research

I11. Understanding School Context

"I Prepare Profile of the school (Type of School/infrastructure, facilities teachers, students
and community information)

" Analyze Learner Performance(One class)

IV. Participation in School Activities

I Organize all types of curricular activities, e.g. sports and games, debate, song, art, music,
painting

V. Community and school Activities

"1 Survey of households in local community

"I Interaction with SDMC/SMC/PTA/MTA members

"I Interacting with parents

The 16 week school internship will be organized in three phases: (i) pre internship; (ii)
internship (iii) and post internship.

Phase-1: Pre internship

The pre internship will be of one week duration during which necessary orientation
programmes for Mentor Teachers and Heads of the selected schools will be organized in the
institute. The following activities shall be organized during pre-internship phase:

"I Orientation of the mentor teachers and Heads of the schools regarding the objectives and
different aspects of internship in teaching

"I Orientation about the roles and responsibilities of different personal involved in internship
in teaching specially roles of mentor teachers/HM/Principal

"I Discussion on process involved in unit planning/ lesson planning

"I Discussion on process of developing achievement test and its administration and uses

"I Discussion on records to be maintained by student teachers during internship.

"I Orientation about process of giving constructive feedback to student teachers

"I Demonstration of model lessons by the experts/supervising teacher followed by
discussion, preferably in DMS

"1 Demonstration and criticism lessons of at least 2 lessons, by the student teachers, of their
peers in each subject followed by discussion
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Phase-2: Internship

Every student teacher shall undergo an internship of 15 weeks in an identified school.
During this period the student teacher shall be attached to a school and he/she shall
undertake such duties as are assigned to him / her by the Head Master/Principal of the
school in all school related activities. During this period, he/she shall teach at least 120
lessons in the school, taking equal number of lessons from each of his/her pedagogy
subjects, under the supervision of the mentor teacher and respective teacher educator (S)
from RIE. The first week will be utilized for developing rapport with school (Students,
teachers, Principal/Head Master/other staffs, etc.) and familiarity with school system.
Practicum during Internship

Student teachers shall perform the following during internship:

| Prepare 120lesson plans in two school subjects and deliver at least 60 lessons in each
subject

"I Integrate student assessment activities with teaching learning process

| Development and use learning resources related to pedagogy courses

" Observation of peer teaching: 10 in each school subject

| Observation of teachers’ lessons: 5 in each school subject

"I Develop, administer, score and analyze at least 2 unit tests: one in each school subject
1 Conducting action research based on real classroom problems

"1 Prepare and maintain student portfolios

"I Preparation of the school time table

"1 Organize and participate in: morning assembly, literary and cultural activities , Club
activities, Exhibitions, Excursions and field trip, Mock parliament, Quiz, Games and sports
and PTA/SMC meetings

I Maintenance of school library and laboratory

I Maintaining a reflective diary of his/her school experience
Records to be submitted
"I Lesson plans/ Unit plans

1 School profile: infrastructure; Social Science Laboratory - physical facilities, Equipment,
School Library- facilities

"1 Record of Participation/organization of school activities

"I Record of observation of peer teaching

I Record of observation of class of regular teacher/mentor teacher
"I Report of action research

| Assessment record

"I Reflective Journal

Phase — 3: Post Internship

The post internship is required to be organized in the Institute for one week just after
completion of internship in teaching programme. The following activities shall be organized
in the Post Internship phase:

"I Preparation of brief report by each student teacher on his/her internship experiences.

"1 Presentation of the reflections of internship by student teachers, which will be conducted
in smaller group/subject wise and assessed by the supervisors.
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1 Some of the video clippings of lesson delivering developed earlier during internship will
be shown for critical reflection

1 Inviting feedback from cooperating schools/mentor teachers/HM/Principal/institute
faculty. Internal Assessment

The assessment of the performance of student teachers shall be based on the feedback
received from all associated with the programme, including mentor teachers/HM/Principal,
peers, supervisors of the institute; and various records submitted by the student teachers.
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2. Content Analysis
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Word Selection
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Word Selection

Define the units and categories of analysis. ...

cell

Mitrochondria
microscope
. vacuoles
tissue
Cell wall
Animal cell
Plant cell
nucleus
f '8 i
* Plant Cell * Plant Tissues

* Animal Cell * Animal Tissues
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* Nucleus
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3. Lesson Planning and IEP
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Pre conference multicultural exposure

Regional Institute of Education (NCERT), Bhubaneswar

NOTICE

No. \\*\ Date: QY - 6] + 2022

It is being notified that the Pre-Conference Orientation for School Exposure —
Multicultural Placement for B.Ed (First Year), B.A. B.Ed (Third Year) and B.Sc
B.Ed (Third Year) will be conducted online on 27.01.2022 and 28.01.2022.

- The Multicultural Placement for B.A. B.Ed and B.Sc B.Ed students will be
nducted online from 01.02.2022 to 12.02.2022, and from 01.02.2022 to
5.02.2022 for B.Ed students.

This has the approval of the competent authority.
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Pre-internship conference notice of all programme 2021-22 Session

REGIONAL INSTITUTE OF EDUCATION, BHUBANESWAR
(National Council of Educational ReSeurch & Training)

NOTICE
Date: 29.10.2021

nimship Conference of B.Ed. Semester-11l students would be orgamzcd from 29"
ber 2021 to 6" November, 2021. In this context, inauguration of pre-internship
m&mme is scheduled on 29® October. 2021 at 3pm in the Old Auditorium of the Institute.
faculty members are invited to participate in the programe.

“This issues with the approval of the competent authority.

Dr. Dﬁﬂ'ﬁ:}n&%fLD Behera W@

(Programme Coordmaroxs)
- e
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tara, Angul, Cuttack,
angpur, Nayngarlb

Bhubaneswar will organize one-da Jy Pre-Internship
ils of Co-opcmmg INVs on 2" November 2021

hool teachers. Hence, 1 request you to attend the programme
\ 1d coordmate the activities on behalf of the JNV

rdinators (B.A. B.Ed.) Dr. Kalinga Ketaki. Assistant Professor
n. Mob: 9090250027) and Mr. Arup Saha, Assistant Professor
: 7908180199) of the Institute. You are requested to send the
the cooperating teachers on the above email-id of the coordinators

tion and necessary action in this repard.

Yours faithfully,

(Sandhm}»

odaya Vidyalaya Samittce, B-13, Institutional Area,

Iay Samm, Reglonal Office, 135, Gate No. 2,
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1. Skill classes’ assessment format
Lesson Planning /IEP

OBSERVATION SCHEDULE FOR THE SKILL OF INTRODUCING A LESSON

NAME OF THE STUDENT TEACHER

ROLE NO
TOPIC
CLASS
NAME OF THE SUPERVISOR
DATE
TIME DURATION
TEACH
COMPONENTS 1 2 3 4
1. Teacher used previous knowledge
2. Device used was appropriate
3. Storytelling and illustration
4. Role playing and dramatization
5. Use of audio-visual aids
6. Experimentation and demonstration
7. Ideas, statements and questions in a
sequence
8 The statements have relationship with the
objectives and content
9 The teacher is able to create interest and
motivation in students
10 The duration for introduction is
appropriate
11 The material aid used are according to the
objective
12 On the whole the lesson was effective

DEVICES: EXAMPLE, ANALOGY, SIMILARITY (TICK THE RELEVANT)
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General Teaching Competence Assessment Scale

Name of Pupil-Teacher:

Date Subject Period

Class Topic Time

Components of Teaching Skills Min. Max.

1. The teaching objectives are appropriate, clear, related to subject matter | 1 2
and can be evaluated.

2. The subject matter is appropriate, sufficient, and in accordance with | 1 2
objectives of the lesson.

3. The selected subject matter is adequate, logical, and organised | 1 2
psychologically.

4. The selection of audio-visual aids (TLM) is proper, related to subject, | 1 2
sufficient and suitable for attaining objectives.

5. Whether the lesson has been introduced effectively by using previous | 1 2
knowledge of student, and it is started effectively.

6. Suitable method and techniques are used in teaching. 1 2

7. The asked questions are simple, easy, clear, suitable, sufficient in | 1 2
number and full of pupils’ participation. It is fluency in questioning.

8. The knowledge of students has been increased in comprehension, | 1 2
seeking further information and critical awareness by probing questions.

9. The explanations of concepts and principals have been done by clear, | 1 2
related and meaningful statements and by using proper media or
illustrations.

10. Whether the tactics like change in gesture, change in aural visual order, | 1 2
voice modulation and proper pausing have been used.

11. Whether the responses of students have been reinforced by praise- | 1 2
words, repeating and rephrasing pupils’ words and by using non-verbal
reinforcers.

12. The pace of thought presentation was suitable and tallying the | 1 2
adoptability of students.

13. The class is organised (seating plan) and disciplined (class-room | 1 2
control).

14. The blackboard work is clear, suitable, sufficient and systematic. 1 2

15. The model reading/recitation is effective with correct stress, 2
articulation, and intonation, pause and voice modulation. (Only in
languages.)

16. The lesson is presented innovatively.

17. Lesson is closed effectively by recapitulating all learning points within | 1 2
time.

18. Personality of the teachers is appropriate (dressing sense, voice,
manners).

Note (if any) :

Name & Sign of Observer
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IEP

Sample case sty

{Menizl Retardation Case Stady: NIMH. Secundernbad )
Marta

Section I identification data

Name: Dharaj Ghosh

Dinte of barth: F2.03. 1993

Age: 10 yrs

Bex; Made

Languapes known: Bengali and Hind
Education: no formal education
Secion 1 Demogmphsce daia

Fathers name: Biplay Ghosh

Father's occupation: Engimeer
Mother's mame: Jonaks Ghash
Moather's socupation: Engimeer

Adddress- xxaxan
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Locality: Industrial town

Caste: general

Religion: Hindo

Section 1ei: status of the case

Informents name and relstionship with the case: mother and son
Duration of contact; 10 vears

Reliability of inforneation: refiabie

Adequacy of information; adequate

Present compiains: the child is unsble to perform his dailly activities atone. The
stiffness and tightiess of the musele interfere with the gait of the child.
Ovften very much hyperactive.

Age at which the problem was realzed: 5 years.
Previous consultation and treatment: yes

Wature of consultaton: medical

Section IV family history
Type of family: nuclear
Status of family; Intect

Houschold composition:
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4. ldentifying Various Students Abilities
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Visualizing different learning activities as per student needs

Internship handbook cover

CONTENT
Sl No, | Content Page No.
1 Team Members i
DEVELOPMENT OF HANDBOOK 7
ON Acknowledgement U]
Content iv-v
FIELD ENGAGEMENT IN PRE-SERVICE > o
1.0 Conceptual F vk of Field E 1-17
TEACHER EDUCATION T =
(Report of the PAC Programme) 1.2 Ficld Engagement i Teacher Education Programme 2
1.2.1 Need for Field Engag in Teacher Education Programs 2-4
1.2.2 lmportance of Field Engagement in Pre-Service Teacher 4-5
Education Progranune
1.2.3 Benefits of Field Engagement 5-6
1.2 4 Objectives of Field Engagement i Pre-Service Teacher 6-7
Education
1.2.5 Modalities of Field Engagement 7
hwam Coordinator 1.2.6 Attributes assocsated with Field Engagement 8
Dr. Laxmidhar Behera, Professor 1.3 Field Engagement in the Teacher Education Programmes in §
Odisha
1.3.1 Ficld Engagement in Theory Papers 89
1.3.2 Field Engag i School I hip 9-12
1.3.3 Field Engagement in Community Activities 13-14
1.4 Regulatory Framewark for Field Engagement 14-16
s References 17
2.0 School Internship 18-38
2.1 Introduction 18
2.2 Objectives 18-19
2.3 Operational/Organizational Frame 19-20
v st e .
NCEERT 2.3.1 Pre-mternsiup
REGIONAL INSTITUTE OF EDUCATION 23,01 5<hool Expopre
(National Council of Educational Research and Training) 2.3.1.2 Multicultural Placements
Bhubaneswar-751022 232 Durng-iteruship
March, 2020 2.3.2.1 Engagement i Teaching Learning 26-28
2.3.2.2 Fonmation of Tuteinship Comuittee | 28-29
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LEARNING TO FUNCTION AS
ATEACHER

INTERNSHIP HANDBOOK-2021

For
BACHELOR OF EDUCATION (B.Ed.) PROGRAMME

o st

wad Fa A
NCSERT

REGIONAL INSTITUTE OF EDUCATION

(National Council of Educational Research and Training)
BHUBANESWAR-751022
ODISHA
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5. Dealing with student diversities in classrooms
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Multicultural placement reports

A @ I
NCSERT

Regional Institute' of Education

(National Council of Educati h and Training)
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.TITUTE OF EDUCATION (N
REGIONAL INST:;HUBANESWAR

. Online School Exposure & My
G“ide"('jl::t:(:‘.;l placement Programme of

rd
d & B.Sc. B.Ed 3" year Studen
B.Ed. 1 Year, B.A. B. ";miom 20212022 T

15™ February, 2022 for B.Eq p* y
Duration: 27" January 10 2022 for BAB.Ed & B,
27* January to 12" February, ym’/

Venue: Chilika & Bhubaneswar Odishq

Introduction
Teacher’s skills and competencies are important factors in the effegy
teaching and therefore pupil leaming. The National Curriculum
(NCF, 2005) while suggesting improvement of quality of teache
programme states that teacher education must become more
emerging demands from the school system. Teacher preparation

R and knowledge
dispositions and values, and development of practice under the
(NEP 2020), The curricula of teacher education institutions need to
to provide for the acquisition of these skills by student teachers. F
pmememherrwthemkofbeingmmmging.mmh
facilitator in teaching-leaming situations. This will enable learners
their talents, realize their physical and intellectual potentialities

that requires

responsible citizens. The TEIs need to be restructured and
mmiummdmmimyhy,mdibimy,eﬂiwy
mwduﬁonsyswmmzozo).mmﬁmdcmimm
Tmb‘dwmdwdopeabyumaoos)mm t

Within the broad framework of the school education

- Merit list 2 year B.Se. B.Ed, 1" oar Lint of S
cum-Multicultural Placement(2021-; ) lents for school Exposer-

PCM STUDENTS
ROLL | NAME ROLL u»:? STUDENTS
N e A | NitS!
12 | DIBYAJYOTI RAJ 053 | AMEESH TIWARI
(89173382003) 8249183874
18 MAMATA YADAV 055 | ANANDITA DEB
29 | POOJA DASH 057 | ANKITA NAYAK
33 | RUSHA SHUR 066 | GAYATRI GOURI =41
34 | SHAMIK GHOSH 067 | HIMANSHU CHANDRA |
35 | SHANTA ROY 070 | IYOTI GUPTA ]
38 | SHREYA MAHATO 080 | PRIVANKA MISHRA
SWAGATIKA SAMANTARAY | 101 _| RITIK KUMAR
94 | SUKANYA BEHERA |
ANANYA KARMAKAR 64 | DIPANWITAPAUL |
ANJAL 68 | JAFFRINNIAJUNE
THANGKHIEW
BANDANA SHAW 77__| POOJA KUMARI
NAININ TABASSUM 87 | SAPAM SASHITA DEVI
NEELANJANA DAY 89 | SHATARUPA SHAKTIMAYEE
36077415
sfnun SINGH 90| SHIVANIKUMARS
TANU PRIYA [91 |SHREVASEN ______ |
: 95 | SWARNAPRAVA SAHOO
98 | THANGIAM THOIBISANA
DEVI
ARINDAM HALDAR oA TA
nwzwxummﬁﬁg;"‘“‘“‘ o

Date wise group rotation for School Exposer-cum-Muy}
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. |Date Date Date
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Supervisor Name 1.Dr. Dhania Krishnan
1.Prof. M.Gowsawmi | 2.Dr. Nitali Dash 1.Prof. SK_
2.Dr. Amarchand 3 Prasant Kumar Parida 2.Dr. Upa
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3.Dr. Sangram K. g 3¢ ‘_:l
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Nayapalli Middle i
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KISS, Patia
1.Dr. AK.Saha
2.Dr. Bishnupad:
Mohanty
3.Ms. Moumati Som
Group—E
Govt.Girls UPS




Chetana field visit

JEWELS INTERNATIONAL
(CHETANA INSTITUTE FOR THE MENTALLY HANDICAPPED)

AR, Institutional Area, Near Hotel Swosti Premium, P.O.-R.R.L. Campus, Bhubaneswar-751013,
Phone : 0674-2 301675, Fax : 0674-2300645, E-mail : jewelsinternational@yahoo.com
Website : www.chetana-jewelsinternational.org

Ref No. it Ao | 320 Date: 2%+ 4.

The HOD, Education
Regional Institute of Education
Bhubaneswar

“Jewels International” is a Charitable Organization registered under the Society Registration Act
of 1860, Govt. of India, and is located at Bhubaneswar, Capital of Odisha. It is committed to
providing Special Education, Vocational Training, and Rehabilitation Services to Persons with
Disability with a focus on the Persons with Intellectual Disability. The Organization is working
sincerely for the last three decades to improve the quality of life of Persons with Disabilities and
their Families in the State of Odisha. It has planned to extend services to the ‘Treated Mentally
LII* through Halfivay Homes and Rehabilitation Centres in the near future.

Jewels International has established “Chetana Institute for the Empowerment of Persons with
Intellectual Disability” with a Mission to establish and support new Special Schools, Vocational
Training Centers, and Sheltered Workshops for the Persons with Intellectually Disability in the
State of Odisha, India. The Organization is also providing services to the Persons with
Developmental Disabilities through Community Based Rehabilitation Programme with a focus
on Rural, Tribal and Slum Population. Promotion of Self-Help Groups of Persons with Disability
and their Families and Micro-financing is also part of the Vocationat Rehabilitation Programme,

During the last six sessions (2017-18 to 2022-23) the Institute has collaboration with Regional
Institute of Education, NCERT Bhubaneswar in the following areas.

The student teachers of different programs i.c. Integrated B.Sc.BEd., B.A BEd.and B.Ed.
visit our Institute for their exposure to learn about learner diversity.

M.Ed. students (Prospective teacher educators) and Diploma in Guidance and Counseling
students of RIE, Bhubaneswar visits our [nstitute for their exposure in the area of teacher

education with respect to diversity and inclusion,
There is visit of faculty members of RIE, Bbubaneswar to our Institute and faculty of our

Institute to RIE Bhubaneswar for interaction and examination related activitics.

nd interaction, the students get opportunities to interact with school students

ing their visit a o :
Burog f teacher education Programme of our Institute to develop their sensitivity

as well as students 0
about inclusive education.

With Warm regards

g’ Lser et
incipal)-
(Pg;i:fclpa'
A JICIEH
Bhupanszwerdd

40



PRE-SERVICE TEACHERS' PERSPECTIVES ON
TEACHING IN DIVERSE CLASSROOMS

An Abstract of the Dissertation Submiited to the Utkal
University, Vanivihar, Bhubaneswar in Partial Fullilment of the
Requirements for the Degree of Master of Education (M.Ed.)
2016-2018

Submitted By

AMLESH KUMAR
RoLL No.- 15206U 164002
REGD. No.-838/16

Supervisor
Dr. Laxmidhzr Behera
Associate Profes-or

ner et S ame &t
NCEERT

REGIONAL INSTITUTE OF EDUCATION

(National Council of Educational Research and Training)
BHUBANESWAR-751022, ODISHA

May, 2018
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INTRODUCTION
A fundamental goal of current teacher educati ist 1y prepare Pre-
service teachers for successfully work with students from culturally, linguistically, religiously
and socially diverse backgrounds, To accomplish this goal, teacher educators need 1o develop
a sound understanding of Pre-service feachers’ level and nature of sensitivity towards diversity
issucs and of the factors thet might impact these views. “Teacher educators need strong insight
into the effects of diversity courses that are offered to enhance Pre-service teachers’ knowledge,
skills and dispositions related to diversity. Dealing with diversity is a challenge for teachess
whose beliefs, attitudes and ions will ine their I resp Pre-service
(eachers hold 2 number of existing beliefs and expectations for their students from culturally
end linguistically diverse backgrounds. Teacher education should provide Pre-service teachers
with intercultural experiences thut cosble students to develop an understanding and
appreciation of cultures other than their own and to possess the necessary skills that allow them
the opportunity to function in culturslly diverse societics (Jenks et al., 2001; Ladson-Billings,
2004). In recent decades, pluralist and democratic societics worldwide have become
increasingly diverse due to migration, globalisati and ional mebility. These societal
changes have had iderable impact on the 1 land: A ful teacher
education programme treats diversity as a source of potential growth rather than an inherent
hindrance to student performance. A mixed study was conducted to the purticipants of all two
year B.Ed. Student teachers (1.e, Secand and Fourth Semesters B.Ed. students of RIE,
Bhubancswar), 13 Alumni Pre-service teachers of 2 Year B.EA. from RIE, Bhubaneswar and
13 faculty b d in the from RIE, Bhubaneswar. The main purpose
of this research study wis Lo explore how pre-service teachers understand diversity, to identify
what their diversity issues were, and 1o investigate how they deal with diversity in the
classroom.

NEED AND JUSTIFICATIONS
India is a country with diversities. So in the field of education, we also find diversities.
To wark effectively in the field of education we must prepared pre-service teachers to address
and appreciate diversitics in the teaching learing process. Tenchers should must understand
and know the leamer diversities in the classroom process. They should prepare themselves
according to need and demand of leamers. According o Cushner (2003), there are 12 sources
of cultural identities that are universal, present in every cultare, and have a direct impact on
teaching, leamning, and teacher education. The sources includes mce, socinl class, gender,
health, uge, geographic region, sotioeconomic starus, sexuality, religion, language, disability,
and ethnicity. It is important for Pee-service teachers to understund the concept of diversity and
the role diversity plays in the uniqueness of individuals. Obscrvations by Grant and Slecter
(1997) show that teachers have varying perspectives of i and of how (o handle
human diversity in the classroom. Although the situation may be well documented
internationally, there is a dearth of studics asking Pre-sesvice teachers their opin fworking
in u context of diversity. The now school curriculum is sensitive to issucs of diversity, for
example, poverty, inequality, rece, gender, language, age and disability. The curriculum
intends for schoals to acknowledge the goals set out in th itution, through ping the
full potential of each learner us a citizen of ic [ndia, L thy i




Learning to work in adversity

“Deep se deep jale”
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6. Visualizing different learning activities
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Learning to work collaboratively
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7. Addressing Inclusiveness
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Making Inclusiveness “ A way of Life”
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Making Disability friendly Teaching-learning
Aids
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8. Assessing student learning
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Students
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9. Mobilizing Relevant and varied learning resources
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Mobilizing relevant and varied learning recourses

Working with teaching-learning aids in Think Park
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Learnlng About the Herbal garden
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Learning to Use the Resource Centre
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10. Evolving ICT based learning situations
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11.. Exposure to Braille/ Indian Languages/
Community Engagement
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Exposure to Braille during Multicultural Placement
Programme
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Exposure to Indian Languages Hindi Workshop
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Community Engagement
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Report

Addressing inclusiveness is a core value of RIE Bhubaneswar's educational environment. The
institute fosters an inclusive culture where all students, regardless of their background or
abilities, feel valued and respected. Student teachers are encouraged to cultivate a welcoming
and supportive environment in their classrooms, nurturing positive relationships among students
and fostering a sense of belonging. furthermore, RIE Bhubaneswar recognizes the importance of
integrating technology in education, as reflected in the NEP 2020. The institute provides student
teachers with opportunities to evolve ICT-based learning situations, enabling them to leverage

technology effectively to enhance teaching and learning experiences.

Moreover, RIE Bhubaneswar places great emphasis on community engagement, as indicated by
the exposure to Braille, Indian languages, and community engagement activities. Through such
experiences, student teachers gain a deeper understanding of cultural sensitivity, social
responsibility, and the diverse needs of the local community. These activities align with the
institute's commitment to producing socially aware and responsible educators who actively

contribute to the development of their communities.

In conclusion, the Regional Institute of Education, Bhubaneswar, provides an educational
environment that integrates the significance of the activities mentioned above. By emphasizing
the development of essential skills and competencies, addressing student diversity, promoting
inclusiveness, and providing exposure to Braille, Indian languages, and community engagement,
RIE Bhubaneswar prepares student teachers to become effective educators who can create
inclusive and engaging learning environments. The institute's educational environment aligns

with the goals and principles outlined in the National Education Policy 2020.
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